This paper discusses findings from a study investigating feedback efficacy on the accurate use ofprepositions by ESL learners in written work over a period of 12 weeks. The study involved two treatment groups and a control group comparing the differential effects of the focused indirect with the unfocused indirect corrective feedback on the uptake and retention measured from the pretest, immediate and delayed posttests. The study also analysed the language-related episodes (LPCS) occurring in the collaborative dialogue during the featrnent sessions to identi$' the factors affecting uptake and retention of the corrective feedback in subsequent writing tasks.
l. Introduction l.I Roles of Conective Feedback in Language Learning
Corrective feedback (henceforth CF) is presumed to be an essential element in language learning and for decades, second language (L2) writing teachers and researchers have been investigating its role and effrcacy in second language acquisition. Providing feedback to learners' written work has always been a challenging task as one may not be certain that the feedback given does have effect on the learners' language development. On the teachers' part, it can be discouraging when the energy and time spent on trying to provide feedback to the students, particularly on grammatical errors, do not seem to benefit the learners. This predicament is shared by some of the educators andresearchers (e.g., Ferris, 1999; Lee,2009; Truscott, 1996 Hyland (2006) state that delivering feedback in a variety of "mode" will ensure effectiveness and that these approaches should provide opportunities for leamers to interact and revise their work more clearly based on the written corrections given to them. It seems that teachers should be more resourceful in dealing with these feedback issues.
Peterson and McClay (2010) state that most teachers believe corrective feedback is imperative to help students
